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Introduction

Climate change is possibly the most significant threat that human social, political, and economic
institutions have ever confronted. The consequences are enormous, the risks and uncertainties
are grave, politics are complex, psychology is confusing, the phenomena are catastrophic, and the
interactions with other environmental and non-environmental issues are numerous. The societal
problem-solving systems that exist today were not created or evolved to deal with a set of
interconnected issues of this severity, magnitude, and complexity. There have been no
precedents. So far, we have been unable to fully address the problem. The challenges will persist
- both as we try to prevent them and as we try to adapt to the impact of climate change - and
human systems will have to learn how to respond in the best way possible. Hence, one of the

century's key social, political, and economic questions is, "How do we act?"

One possible response could be environmental activism that can foster people's environmental
awareness, while its practices can develop a crucial form of citizen participation from an early
age, whereby even young children can challenge current conditions, envision better alternatives
for themselves and society, and empower themselves to become active citizens in the fight
against climate change, in combination with civic and environmental education. What is more, it
is important to support youth to draw attention to environmental disasters because they are the
citizens of our future society, and they are the ones who will be dramatically affected by the

coming climate changes and impacts of environmental pollution.

Taking into account the above, the ultimate goal of the Environmental Activism Handbook is to
provide useful material on Citizenship Education and Environmental Activism, clarifying various
related concepts, and also to present real and effective ways to implement them, including ready-
to-use activities. Through these educational materials, children and adolescents will be
empowered to create value for themselves and others in their community, while developing and

improving valuable skills and competencies. In other words, students and young people could be
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seen as a valuable resource for addressing environmental issues and developing skills for future

change initiatives and should be treated in this way.

Furthermore, the Environmental Activism Handbook is intended to complement the Climate
Change Education Learning Package (O1) and to be an integral part of the STUDENTS IN CLIMATE
ACTION educational programme in the sense that it combines what is identified as the two main
social attitudes of future citizens: a sustainable, environmentally responsible spirit and a social
activist mindset. While the first one develops important livelihood and green skills, the second
one ensures that these are used for the equal survival of all. Ultimately, the aim of this handbook
is to help teachers and educators empower young people to become more aware of their rights

and to be at the forefront of the fight against climate disaster.

sustainable,
environmentally
responsible spirit

social activist
Mmindset

Thus, the Environmental Activism Handbook is aimed at teachers and educators and is organised

in three main directions:

e the first direction sets the theoretical basis through educational and explanatory material,

as well as guidelines for introducing young children to concepts and practices related to
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environmental responsibility, active citizenship, collective social action and other related
concepts.

e the second direction makes the case for environmental activism as a way to make a
difference, and includes references to practical applications of active citizenship and
environmental activism, presenting real-life events, and presents a variety of interesting
board games on climate change and environmental activism in order to engage children's
interest in a more fun way.

e the third direction includes environmental activism learning activities that will allow
children to engage in practical advocacy-oriented activities, enhancing their creativity and
developing a variety of important and useful 21st century skills such as critical thinking,
problem solving, cooperation, communication, personal expression, public speaking and

presentation, as well as global awareness and environmental literacy.
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Target Groups

The Environmental Activism Handbook was developed for both primary and secondary school
level. The theoretical background is specifically aimed for teachers and trainers, complemented
with practical implementations for both primary and secondary school students such as real-life
stories of environmental activism, board games, and clearly structured educational activities. In
addition, the handbook is aimed at teachers and educators who wish to implement it either as an
interlinked part of the entire Students in Climate Action project or as an independent learning

and teaching tool.

Simultaneously, because this handbook has a flexible and user-friendly structure and content, it
may be effectively used not only by primary and secondary school teachers andeducators, but
also by youth workers or trainers, and other education stakeholders in both formal and non-
formal education settings. Overall, the Environmental Activism Handbook aims to train teachers
on how to empower, guide, and connect students with creative social and environmental activism
techniques, providing several useful resources. It is intended for beginners in the subject, and its
implementation does not require extensive experience, as it contains all of the necessary theory

for an in-depth understanding of environmental citizenship and other related concepts.
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Learning Objectives

Through the Environmental Activism Handbook, teachers and educators will explore concepts
such as social action, citizenship education, environmental activism and environmental
citizenship, as well as related educational approaches. At the same time, they will realize that all
of these are already being put into practice with great success and impact both for students and

young people and in the wider society.

However, the proposed educational activities on environmental activism are the core of the
Environmental Activism Handbook, because they offer a wealth of activities adapted to primary
and secondary education in order to provide teachers with ready-to-use materials. Through the
proposed educational activities, students will gain an understanding of the areas and perspectives
of environmental citizenship and explore different modes of activism. In other words, it
introduces students to concepts and practices of social responsibility, environmental citizenship
and collective social action in order to develop useful 21st century skills (e.g. social skills,
cooperation, critical thinking, problem solving), as well as green skills such as management of

waste and sustainable consumption habits.

Therefore, the educational material in this textbook focuses on environmental citizenship

activism and in this context, students are expected to:

e increase civic engagement,

e embrace solidarity and cultivate a sense of belonging to their local community,

e |earn how to understand, respect and appreciate different point of views and perspectives,
e enhance critical thinking and problem-solving skills,

e foster the link between school and everyday life in their community/neighborhood,

e recognise and understand the causes and significant consequences of climate change,

e become aware of environmental issues and their negative impactson human life and natural

systems,
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e engage in a variety of exploratory learning activities and to develop research skills,
e strengthen their empathy skills,
e improve cooperation, communication, and decision-making skills,

e and, finally, enhance their skills in social and environmental activism.
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Learning Needs Analysis

As part of the 101: Climate Change Education Learning kit, a survey on education about the
environment and climate change was carried out with the participation of teachers and students
from primary and secondary education. It is important to present the main findings here in order
to take into account needs and gaps before exploring the Environmental Activism Handbook

educational materials.

To start with, the teachers who participated in the survey consider their knowledge of climate
change to be at a satisfactory level, but feel that students are lagging behind. In addition, the
insufficient number of hours devoted to climate change education was mentioned as a difficulty.
Therefore, there is a need to improve the quality of climate change education both in terms of
the number of hours and the material given. What is more, according to the students' responses,
the vast majority of them have come across the term climate change, but there are several gaps
and education about climate change needs to be strengthened. All of the students were
interested in all aspects of climate change, were attentive and engaged, and were eager to
contribute their knowledge and thoughts about the problem. Almost all of them want to protect
the environment and strive to mitigate the impact of climate change. It is therefore particularly
important to produce training for teachers and to provide them with access to scientifically based

knowledge and creative activities ready for use.

Regarding the tools that could be useful, teachers who participated in the survey pointed out,
among other things, that it would be very helpful to have training materials including outdoor
activities, educational games, educational films and documentaries, learning-by-doing methods
and case studies. Providing access to interesting games and fun activities could help teachers to
teach about climate change in an interesting way that brings students' attention to the
phenomena under discussion. Simultaneously, students stated that they like educational films,

multimedia tools, quizzes, crosswords and puzzles and consider them as the most effective tools
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in climate change education. Finally, on social activism, the vast majority of students surveyed
would like to get involved in efforts to reduce climate change. Therefore, it would be appropriate
to integrate innovative teaching and learning approaches of environmental activism and political

dialogue into the school environment.
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Theoretical Basis & Concepts Explanation

Collective action and oppositional political activism are established characteristics of every
society that oppose inequality, exclusion, and injustice that are founded in people's oppression.
Exclusionary policies and oppressive behaviors are frequently the impetus for taking collective
action to form a conscious movement toward social, cultural, and political change. (Millward &
Takhar, 2019) Social movement studies, in the larger range of collective action, has traditionally
been characterized by an emphasis on social movement studies as a set of modes of action in

which people organize to express demands to authorities.

One of the most representative definitions of social movements is the one given by Klandermans
(1997), which states that “social movements are collective challenges by people with common
purposes and solidarity in sustained interaction with elites and authorities”. This definition has
three crucial parts that should be expanded on. First and foremost, social movements are
communal and shared challenges. They are about disruptive collective action directed at elites,
authority, other groups, or cultural codes. There is a simple explanation for this. Often, people
who are excluded from politics tend to join social movements, which in turn would make these
movements unnecessary if they were included in politics to begin with.. Hence, the authorities
are forced to pay attention to the requests made by the collective action. Second, it entails people
who are united by a common goal and solidarity. Participants in social movements band together
around shared demands; they want the authorities or the government to act, modify a condition,
or reverse changes. Such widespread requests are motivated by emotions of shared identity and
solidarity. Third, social movements are not made up of discrete acts of collective action.

Contestation can only be transformed into a social movement by continuous collective action.

Involvement in social movements frequently entails taking part in some type of collective action.

According to Wright, Taylor, and Moghaddam (1990), individuals participate in collective action
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"whenever he/she acts as a representative of the group and the action is aimed at improving the
conditions of the whole group". Wright (2001) presents a basic description of several forms of
political action, which argues that people can choose to stay passive in response to a political
problem; if they take action, they can participate in individual or collective action; and collective
action can be uncontested or disputed. Although social movements are difficult to characterise
because of the wide range of phenomena associated with them as well as their various versions,
their main characteristics are that they engage in political and collective action, oppose

oppression and develop networks. (Millward & Takhar, 2019)

Citizenship and citizenship education are two of the oldest principles in political thought, and they
continue to stimulate people's curiosity. These concepts have been present, related, and fought
throughout recorded history (Parker, 2014). In a broader sense, citizenship education
encompasses philosophical, political, and ideological perspectives, objectives, and
methodologies. While on a most abstract level of discourse, there is general consensus that
citizenship education aims to create good citizens who are committed to democratic values.
Different methods of implementation can be used to achieve this purpose, such as educational
policies, curriculum development, and teaching strategies. Similarly to other educational fields,
citizenship education also has conservative and progressive aspects. Thus, citizenship education
is used both to maintain the status quo, and to empower individuals and groups to strive for

emancipatory change. (Schugurensky & Myers, 2003)

The curriculum's aims, as well as the organization and structure of citizenship education, can only
be completely appreciated if the context's importance is understood. The setting is especially
essential in the context of the examination of citizenship education. (Kerr, 1999) The notion of
citizenship is complicated and contentious, resulting in a broad range of interpretations. These

perspectives imply that citizenship education may be defined and approached in a variety of ways
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(Ichilov, 1998; Torney-Purta, et al., 1999). However, according to Schugurensky and Myers (2003),

citizenship education should follow seven main directions:

1.

3.

From passive citizenship to active citizenship:

The first proposal is that citizenship education should not promote only passive citizenship
(which is most often expressed by the uncritical acquisition of information about historical,
legal and institutional events), but also active citizenship, which is about the revitalisation of
democratic public life, including school life. The development of informed citizens is a
necessary but insufficient condition for the development of democratic societies. Civic
education must cultivate well-informed citizens who are also caring, responsible and
committed and who possess critical thinking skills. Promoting active citizenship also implies
extending current community service programmes to include not only charitable activities
and voluntary work, but also active participation in democratic institutions, policy proposals

and modern public debates.

From national citizenship to global citizeship:

Peace, human rights, and environmental degradation are global challenges that must be
tackled collaboratively and cooperatively. As a result, a global citizenship education can assist
learners in shifting from a sociocentric and egocentric worldview to one that prioritizes the
global ecological system. Additionally, a global citizenship education in an ecological setting
recognizes our finite resources, promotes awareness of first-world overconsumption of
nonrenewable resources, and confronts the race to the bottom in corporate environmental
conduct and government regulations. This type of approach also emphasizes the importance
of universal human rights as a fundamental component of citizenship. Finally, education for
global citizenship would foster the formation of a multinational democratic spirit that

extends beyond the borders of specific nation-states.

From the recognition of cultural diversity to the promotion of multicultural societies:
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By definition, the term "multiculturalism" basically recognizes one fact: the presence of
multiple cultural groups in the same society based on common values and principles that
assure acceptable levels of cohesiveness. Recognizing cultural diversity is admirable, but
citizenship education may take it a step further by incorporating the notion of
multiculturality, which openly acknowledges the need for interaction, discussion, reciprocity,
and interdependence. Thus, citizenship education in the 215t century should include not just
tolerance and appreciation of the other, but also the promotion of dynamic exchanges based

on engagement, openness, and true solidarity, while understanding power relations.

4. From preparation for the public sphere to participation:
The modern model of citizenship education should transcend the private/public sector
divide, fostering democracy and participation in public zones as well as in households,
workplaces, trade unions, and other organizations that are typically considered private
sectors. The 20™ century conception of citizenship was primarily concerned with the public
realm. Gender relations and the private domain were overlooked in the development of a
universal idea of citizenship based on the qualities, identities, and activities of male subjects.
Therefore, innovative and inclusive interactions and behaviors that respect gender
differences while assuring inclusion and equality should be fostered in both public and
private settings. It should also go beyond the concept of women's quotas in formal politics to

enable women to participate in male politics.

5. From fundamentalism to peace-buliding:
Citizenship education should move away from fundamentalist beliefs and promote the
establishment of a peaceful culture. In other words, civic education should support
pedagogical practices that promote collaboration, discussion, justice, and sustainable peace.
However, citizenship education cannot bring peace to our world on its own, but it may help

to create the subjective circumstances for more peaceful settings. This involves enhancing
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peacekeeping, conflict resolution, healing, reconciliation, and reconstruction capabilities.
What is more, such an approach may help people acquire the values, attitudes, and abilities
they need to cultivate peace within themselves and in their personal relationships, as well as

foster peace in their communities and throughout the world.

6. From school-based citizenship to learning communities:
From an almost exclusive focus on schools to the formation of inclusive learning communities
engaged in a life-long curriculum, citizenship education should expand its horizons, both in
terms of curriculum content and pedagogical settings. This idea proposes the expantion
of the curriculum's scope, as well as the places for pedagogical interventions and the ages of
the students involved. It advocates for the cultivation of democracy in schools so that
teachers and students may put democracy into practice on a daily basis rather than simply
discussing it. Furthermore, museums, libraries, social clubs, community gardens, universities,
cooperatives, community centers, political representatives, local media, arts and crafts
groups, and other institutions and organizations might collaborate on a long-term basis with
schools. Instead of hierarchical, bureaucratic institutions, learning communities would
operate through reciprocal networks, and schools may play a particularly active role in
sparking and maintaining these relationships. Through intergenerational programming, this
technique could help to combine schools with out-of-school education, face-to-face meetings
with internet forums and children with adolescents, adults and the elderly. Schools could be
learning communities on a regular basis, becoming new pedagogical and democratic spaces
where students can receive and share information, while encouraging local development and

democratic governance.

7. From formal to substantive democratic citizenship:
In order to achieve this, the curriculum should be expanded to include not just a description

of formal citizenship, but also a critical analysis of the gap between formal and substantive
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democracy. This involves a critical pedagogical approach. Citizenship education should begin
with an understanding of the formal elements of citizenship and democracy. However, this
should be the start of the educational process, not the end, because a formal democracy-
focused curriculum has difficulty explaining the presence of systemic disparities and
discriminatory behaviors. It's vital to learn about the values that support democratic societies
and the political, civil, and social rights that everyone should have, but it is also crucial to
understand why there is a disconnect between these ideals and everyday life. It must thus

involve pupils in specific acts to close the gap between the ideal and the real world.

"Think globally. Act locally." The creators of this revered call to arms may not have realized it, but
they grasped the spirit of environmental movement as community action. Environmental activism
has the qualities of a public good, whether it is defined as providing a clean environment,
preventing the degradation of common resources, or influencing the public policy process.
(Lubell, Environmental Activism as Collective Action, 2002) Environmental activism is described
as organized participation in environmental challenges that is anchored in the political sphere and
is an example of environmentally responsible behaviour. Environmental activism is represented
in specific activities that indicate a dedication to the environment and are channelled into formal
contexts and conducted through institutional structures, rather than ordinary or everyday

behaviours such as recycling or conservation. (Marquart-Pyatt, 2012)

In other words, a person who engages in a variety of pro-social behaviours aimed at protecting or
improving the environment is referred to as an environmental activist. Thus, environmental
activism is frequently perceived as a result of individuals' decision to engage in certain behaviours.
(Seguin, et al., 1998) Joining an environmental group, participating in political action, engaging in
a challenging environmental behaviour such as composting or bicycling, undertaking a local study
of pollution and health hazards, or assisting in protective conservation behaviours are just a few
examples (Dono, et al., 2010). Various disciplines are trying to explain why people become
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involved in environmental activism and how this activism emerges in behaviour. Environmental
activists may differ in terms of the environmental issue they focus on, the actions they participate

in, and how they interpret their involvement. (King, 2016)

What is more, the collective interest model, which is a model of collective and social action,
indicates that people would engage more frequently when the perceived value of involvement is
greater than the perceived value of non-participation. For instance, a person may value her/his
involvement in a river clean-up more than the value of spending the same amount of time reading

about water quality since it will benefit the ecosystem and safeguard water quality. (King, 2016)

However, many theories of environmental behavior and values, according to Lubell et al. (2007),
do not take into account the effect of collective action, and thus argue that collective action and
collective interest must be taken into account to fully understand why individuals participate in
environmental activism. Individuals, for example, are more inclined to join in a campaign to buy
local products if they can see the impact of their actions and think that their involvement will
make a difference. Therefore, it is quite important when developing and implementing
educational activities related to the environment, as well as social and environmental activism,

to create the characteristics and values that lead to increased positive and real impact.

Another important issue worth mentioning regarding environmental activism is that the
enhanced presence of digital technology in our daily lives has transformed the nature of
environmental activism. By quickly disseminating information, digital media has enabled the
environmental movements to overcome the considerable geographical and time barriers that
conventional action posed. (Jacgmarcq, 2021) Furthermore, in order to communicate
information, create awareness, coordinate mobilization, and plan actions, efficient
communication is at the heart of any type of activism; in fact, the effectiveness of activist activities
is based on effective communication (Bissing, et al., 2019). As a result, activist movements can
use social media platforms and other kinds of online communication to expand and accelerate

the circulation of information, mobilize resources, promote awareness, facilitate discussion,
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arrange events, and obtain public attention. Consequently, communication and the online
environment play an important role in environmental activism and therefore in all forms of

activism.

Everything mentioned in the three previous sections on social/collective action, civic education,
and environmental activism, is combined in the concept of environmental citizenship. Hence,
environmental citizenship is a broad term that incorporates a wide range of characteristics,
including the skills, knowledge, attitudes, values, and beliefs required to solve environmental
issues, as well as all the competencies required for civic engagement and active involvement in

society (Hadjichambis & Hadjichambi, 2020).

Environmental citizenship is originally derived from the political science arena. Many different
approaches for environmental citizenship can be found in the scientific literature. (Hadjichambis
& Hadjichambi, 2020) According to Melo-Escrihuela (2008), considered that the discourse on
environmental citizenship may be divided into two categories: personal responsibility or lifestyle
approaches, and participation rights approaches, which stem from both liberal and democratic
political ideas. Individual responsibility and the assertion of rights to environmental goods are
emphasized in the liberal approach, whereas participatory rights in decision-making,
consultation, citizen involvement, and dedication to the common good are emphasized in the

republican approach.

According to Pallett (2017), changes in definitions and perceptions of environmental citizenship
observed in the literature are linked to shifts in citizen engagement and involvement, which are
especially noticeable in the context of environmental policy and decision-making. Initially,
governments perceived environmental policy as a mainly technical problem and, therefore,
envisaged that individuals would play little role beyond adhering to the ideals expected in a

representative democracy. However, governance actors and social scientists have interpreted
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repeated local conflicts over planning and land use, protests over government inaction on
environmental issues such as climate change, and knowledge disputes over environmental
policies as indicators of the need for greater participation of ordinary citizens in environmental

decision-making.

There are several ways in which environmental citizenship can be expressed. For example, Stern
(2000) identifies several distinct types of environmental citizenship behaviors that can be found
in both the literature and in everyday life. Figure 1 shows the suggested categories of

environmental citizenship behaviors based on Stern’s typology.

Environmental
Citizenship behaviors

Non-activist public
sphere

Private sphere

Purchase of household
goods or services

Use and maintenance of
environmentally
important goods

Green cosnumerism

Waste management

Figure 1. Environmental Citizenship behaviors (based on Stern, 2000)

Taking into consideration the above categorization, active engagement in environmental
organizations, demonstrations and campaigns, involvement in environmental and social
movements, and spearheading environmental projects are all examples of environmental
activism behaviors. As a result, activism is related to the public sphere. In the public sphere, non-

activist behaviors include activities that support government policy (e.g., explicit support for
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environmental regulations, willingness to pay higher taxes, fees or contributions aimed at
protecting the environment, voting). Because public policies may modify the behavior of both
individuals and organizations, such actions have an indirect impact on the environment. The
private sphere is concerned with our daily household and personal life practices that have
immediate environmental consequences (e.g., purchasing choices, use of materials and energy
resources at home, services, what we do with household waste, transport, recreation).
Simultaneously, it is proposed to divide private sphere behaviors into four subcategories based
on the type of decision involved: purchasing important household goods or services and using
and maintaining environmentally significant goods and services. Individuals can also have an
impact on the environment through influencing the behavior of the organizations they are a part
of. Because the causative elements influencing an individual's conduct in this environment may
differ from those driving their private or political behavior, Stern categorizes these actions as
'other.' This category may include school, youth movements, sports teams, and so forth in the

setting of youth. (Stern, 2000; Hadjichambis & Hadjichambi, 2020)

An environmental citizen will be one who, having consciousness and knowledge about the
environment, will tend to not only change his/her behaviour and attitudes to preserve it, but to
actively participate in initiatives both in the public and private spheres. As theorized before,
environmental citizenship is an broader concept which include a wide array of skills, knowledge,
attitudes, values, and beliefs necessary to address environmental problems, as well as the
necessary competences for civic engagement and active participation in societies (Hadjichambis

& Paraskeva-Hadjichambi, 2020).

Environmental activism is not mutually exclusive with environmental citizenship, but it is a major
aspect and can be considered a learning outcome of the latter, which fosters active participation
and involvement in solving societal problems, rather than embodying merely a spectator role
relying on the opinion of experts (Monte & Reis, 2021; Reis, 2020).
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Hawthorne and Alabaster (1999) elaborated and tested an environmental citizenship model
based on the interrelationships of several components, which include environmental information,
environmental awareness, environmental concern, attitudes and beliefs, education and training,
knowledge, skills, environmental literacy, and responsible behaviour. After testing the model,
they concluded that environmental citizenship is not only promoted by education programs

alone, but by several other factors which interact with education.

In the field of citizenship education, it is recognized that merely learning about civic processes in
of itself is insufficient to promote active participation of young students as citizens. In fact, these
values and behaviours are promoted and stimulated in young people mostly in non-formal and
informal education spaces, albeit the widely recognized transformative potential that formal
education spaces can provide for citizenship education, including in the environmental dimension

(Dobson, 2007; Hadjichambis & Paraskeva-Hadjichambi, 2020).

Biesta (2011) notes that there is lack of knowledge on how the youth actually learns about
democracy, the part teachers partake in citizenship education, and the most suitable types of
learning practices and strategies in order to empower young people to be critical, innovative and
democratic citizens. In essence, there is still a gap in understanding on the knowledge transmitted
by teachers on civic engagement and what students actually learn. Thus, it is important not only
to focus on transmitting the theoretical aspects of civic engagement, but to also stimulate
participation and transformative learning amongst students, to actually shape their identity into
critical and participatory citizens whilst understanding that their actions, individual and collective,

have a positive impact in society (Hart & Nolan, 1999; Kowasch et al., 2021; Wallis & Loy, 2021).

The same goes for the case of environmental citizenship and youth activism aspects which are
not truly promoted in classroom environments (Meerah et al., 2010). Sleeter and Cornbleth
(2011) point to the necessity of providing a space for students to feel as they have rights,

responsibilities, and competencies to participate in complex thought processes, decision-making,
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and problem-solving. Well-designed teacher professional development programmes aiming at
environmental citizenship, in addition to ecological literacy, need to include educational
approaches that involve teachers in the process of solving authentic environmental problems
(Short, 2009). Teachers, mentors and scientists need also to foster environmental citizenship and
engage more effectively with other parts of society to transform it into a more sustainable society

through education (Parra et al., 2020).

Significant efforts have made in environmental citizenship education research and advancements
in integrating pedagogical approaches and frameworks in an education curriculum. According to
Dobson (2007), an environmental citizenship curriculum for the classroom should attend these 3

key components:

e The importance of rights — acknowledging rights is essential to any education curriculum;

e Justice — as an essential component of environmental citizenship in all its shapes and
forms, shedding light on duties and responsibilities not only for future generations but
also across geographies and species;

e Sustainable development — not as a broad and general concept, but as a concrete action
in the social, economic, and environmental dimensions, that meets the needs of every

citizen and life form in our planet.

Offering a different approach, Berkowitz et al. (2005) proposed an integrated framework for

environmental citizenship education, which should include five overlapping elements:

o Ecological literacy: using ecological thinking to understand key ecological systems, while

also understanding the nature of ecological science and its relationship with society;

o Civics literacy: resorting to critical thinking skills to perceive and understand key social,

economic, cultural and political systems;
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e Values awareness: being aware of one’s personal values with respect to environmental
values, and being able to connect them with knowledge and practical wisdom to make

decisions and act;

o Self-efficacy: having the capacity to learn and develop personal values that are aligned

with environmental values and interests;

e Practical wisdom: applying the knowledge and skills for decision-making and actions

towards the environment.

Pedagogy wise, the author emphasizes that approaches should allow for students to not only
think about the environment, but also to do for it. Engaging students in authentic controversial
environmental socio-scientific issues that need a solution could be of great importance.
Environmental education which focuses on authentic inquiry and action as well as on civic
engagement and participation is more appropriate for the development of the Environmental

Citizenship needed to achieve sustainability goals.

As referenced previously, activism is not mutually exclusive with environmental citizenship, but it
is an important part of it. It could be argued that activism speaks to a more emotional level in
people, and the challenge remains on out to address it in formal and informal education contexts.
Stevenson (2016) referenced by Peterson (2018) state that building youth communities
bounded/committed to promoting individual and collective well-being and tackling social

injustices, can be achieved through a phased approach such as:

e Proximity — Getting up close to the problems can cultivate a sense of care and
understanding of their complexity and context. This is important for comprehending the
nuances and urgency by getting contact with lived experiences, as well to empathize with

the situation, fostering action.
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Shifting the narrative — Understanding and caring about a complex problem and those
who are affected by it can bring about new perspectives that contribute to an internal
shift on the narrative they have about the problem and foster a sense of action to change
the narrative by questioning the dominant structures and disrupt the systems that are in
the root of the problem.

Getting uncomfortable — Changing the narrative means questioning our own beliefs,
assumptions, and the role we play in advancing those problems in society. This brings
about a process of cognitive dissonance and emotional reactions which can trigger an
emotional response from the students, and a sense of caring about the issues in hands.
Cultivating hope — Social change does not come about only by proximity and deepening
of critical consciousness, but also by a deep sense of purpose and hope brought by
connecting with others around shared lived experiences, common visions, and narratives,

and strategies to address the problems through collective action.

Environmental Citizenship pedagogical landscape

Recently, Hadjichambis and Paraskeva-Hadjichambi (2020) painted the landscape of pedagogical

approaches and methodologies for environmental citizenship, which include:

Place-based learning — This approach is an opportunity to make meaningful impacts and
positive changes on local communities by making students address and work towards
resolving local environmental issues. It boosts students’ engagement by bringing them
close to the problems, leaving them with a higher sense of their capabilities and the
meaningfulness of their individual and collective actions.

Problem-based learning — It is a constructivist approach that fosters active learning

through experience, in which students focus on authentic real-life problems and work
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together towards it. It fosters students’ critical thinking, communication and team-word
capabilities amongst students (Ferreira & Trudel, 2012).

e Civic ecology education — focuses on stewardship practices within natural and man-made
environments. These approaches create real-life contexts for management of resources,
enabling an experiential and participatory learning, while also enhancing environmental
and social improvements.

o Ecojustice pedagogy — It includes activities outside the classroom environment in which
students can encounter different knowledges and cultures (e.g., indigenous cultures),
bridging western scientific knowledge and traditional ecological knowledge. This approach
adds an additional focus on social justice and rethinking our relationship with nature.

e Action competence learning — This approach aims at engaging the youth into planning
and action on environmental issues, involving them into shared decision-making
processes with adults or other young people. Instead of only focusing on changing specific
behaviours, it involves young students and adults in planning, evaluating, and
implementing projects either initiated by adults or young people.

e Community service-learning — It offers the opportunity for students to work with local
community organisations, fostering networks of collaboration between local community
members and educational institutions.

o Participatory action research — This approach emphasizes participation and action not
only by the students but also the members of the community members addressed in the
research process. It is based on collaborative methods through which it seeks to
understand the world by trying to bring about social change.

e Socio-Scientific Inquiry-based Learning (SSIBL) — This approach connects inquiry-based
learning in socio-scientific issues with citizenship education. It can be summed into three
steps: Ask, Find out, and Act. The first includes raising questions about issues, followed by
exploring the integration of social and scientific inquiry to explore the raised questions,

and finally by formulating solutions to enact change (Gericke et al., 2020).
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Additionally, Hadjichambis and Paraskeva-Hadjichambi (2020) highlighted the importance and
contributions these approaches above can make for environmental citizenship education, but
recognise that these are just some possible avenues to achieve the intended learning outcomes.
Recently, (Monte & Reis, 2021) devised a first prototype of a pedagogical model for education for
environmental citizenship specifically intended for primary school students, but arguably not

limited to. The model considers the following methodologies to be adopted:

e Nature-based solutions learning — This approach envisions students working and
innovating with nature, towards dealing with environmental problems. It fosters students
feelings towards and their connection with nature and its intricate relationships, in
combination with the acquisition of environmental concepts.

e Outdoor learning — Actively learning outdoors promotes acquisition of knowledge
motivated by students’ natural curiosity on what they encounter and explore. It could be
a complementary approach to nature-based solutions learning.

e Socio-Emotional learning — In this process it is intended that students acquire self-
awareness, self-management, social awareness, inter-help, and responsible decision-
making competences. It contributes for students to develop their identity, understand,
and manage emotions, establish lasting and meaningful relationships and cultivating
empathy, as well as making responsible decisions.

e Critical Inquiry learning — This is a constructivist approach in which students question their
beliefs and assumptions around a certain issue, fostering their critical thinking, and the
development of scientific and technological competences.

e Contemplative learning — Which include practices of awareness of oneself, others and the
surrounding spaces (yoga or mindfulness practices, for example), as well as close
observation of phenomena to develop attention, compassion and empathy, while

promoting creativity and learning motivation.
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e Collaborative learning — This approach fosters collaboration amongst students, and
encourages them to acquire an active voice and communicating their ideas in dialogues,
in a collective space, while gathering different perspectives for the construction of
solutions.

e Community oriented learning — As mentioned before, this approach combines
community service to offer the opportunity for students to make contributions to their
own local communities and act as responsible citizens.

e Play-based learning — Using this approach, students can explore and environmental issue
in a playful way, which stimulates their creativity and critical thinking while exploring

solutions to challenges that may arise.

The authors devised several stages to be considered in applying their model prototype. These
stages are: Exploring the environment; Questioning problems; Search contents; Explain facts and

structure ideas; Propose solutions; Elaborate and communicate actions; and finally Evaluate and

reflect.
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Figure 2. Prototype design of a pedagogical model for Education for Environmental Citizenship

in primary education. (retrieved from Hadjichambis & Paraskeva-Hadjichambi (2020)

The application of these methodologies guided by the model proposed by the authors can
contribute to achieve relevant learning outcomes for education of environmental citizenship in

primary students.

Drawing from the potential of some of the methodological approaches presented before and the
desire to move towards collectively building a better understanding of environmental learning
processes, aimed at socio-ecological change, (Hadjichambis & Paraskeva-Hadjichambi, 2020)
propose their Education for Environmental Citizenship Pedagogical Approach aiming to promote

the Education for Environmental Citizenship Model (EEC).

The EEC model considers collective and individual applied in two different spheres; the public
sphere and private sphere, applied at three possible scales; local, national and global. These
dimensions revolved around elements of personal development aligned with the values of
environmental citizenship towards social change. From these elements, several tasks, goals, and
activities are devised to achieve the intended learning outcomes for environmental citizenship.

The figure bellow displays in detail how these elements all gather in the model in further detail:
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Figure 3. Education for Environmental Citizenship model

(retrieved from Hadjichambis & Paraskeva-Hadjichambi (2020)

The Education for Environmental Citizenship Pedagogical Approach includes six non-linear stages:
Inquiry, Planning actions, Critical & active engagement and Civic participation, Networking
& Sharing in Scales (local, national, global), Sustain Environmental & Social Change, and

finally Evaluation & Reflection.

The starting point for this pedagogical approach can be a local environmental problem based on
the students interests to cultivate a sense of responsibility towards their local community, or
either a global environmental problem, to cultivate a feeling of action as agents of change in the

world.

Inquiry — In this, students carry out data collection and analysis of the environmental problem in
study in order to explore further the issue, and gain insights on the structural causes of said

problem. It is important on this stage to examine inter and intragenerational injustices
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surrounding it (for example, infringement of environmental rights and duties that compromise
current and future generations), as well as value clarification on the problem, for instance the
surrounding stakeholders underlying values and dispositions towards the issue. And finally,
outdoor placed-base activities can engage and contribute for the students to have stewardess

towards the problem.

Planning actions — In this stage students plan individual and collective actions to be taken in
private and public speres. It includes the identification of relevant stakeholders and mapping the
controversy surrounding the environmental problem and the interconnected and complex
relationships amongst them. Reviewing positive and negative arguments from each end, students
can devise alternative solutions to the problem and hand, and from this they can investigate
structural resistance that said proposal can face. Finally, it is important to carry out a risk
assessment on the actions to be carried, such as the response and/or confrontation of the

community, or anyone else engaging with the activities.

Civic participation — Decision-making is one of the vital aspect on this step, in which students
need to make decisions, whilst being aware of alternative solutions. They can also practice
environmental rights and duties, around the importance of access to public information, the
importance of formal and legal procedures on environmental assessments as well as the
transparency of said processes, and participating in public participation and consultation
processes. Conducting and organizing actions in the community can foster the civic participation
of students, such as organizing campaigns and petitions or even volunteering, organising public

debates on the issue, and fostering student activism.

Networking and sharing in scales — In this stage, students can get involved in networks at
different regional scales, from local networks of scientists, volunteers, politicians and so on, from
their own local communities. They can also get involved at a national level by connecting with a

wide array of stakeholders, such as NGO’s for example. Global networks are also important,
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especially following the current global movements organized by students with strikes for the

climate, which gather local groups to disseminate the movement and gather momentum.

Sustain Environmental & Social Change — In this particular stage, students can support and
improve some of the previous actions to ensure the impacts are everlasting and recognized and
reward those who were involved on the actions. For this, they can even integrate new actions to
address structural causes of the environmental problem. Finally, students can inform and

disseminate these actions to the public.

Evaluation & Reflection — In this stage, students can audit and measure their achievements, and
reflect on the knowledge gained and behaviour change. They can access the efficacy of the
pedagogical approaches applied for education for environmental citizenship and focus on the

positive and negative aspects and reflect on the lessons learned.

INQUIRY

© Data collection & analysis Stakeholders interested
Mapping controversy

#Structural causes
eInter- & Intra- generational injustice
#Value clarifications
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Alternative solutions
Structural resistance
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» Audit ; 8 ’ Decision making
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©Assess Reflection Problem Eparticipation Actions in community
Sinspect Global Public debates
»Focus * Student activism
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Reward uGlobal networks

Inform

Figure 4. Education for Environmental Citizenship pedagogical approach

(retrieved from Hadjichambis & Paraskeva-Hadjichambi, 2020)
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The Figure 4 illustrates the pedagogical approach for the Education for environmental citizenship
pedagogical approach, while there is no specific entry point or order in each step, so it will be up

to the teachers to define the first step to take.

In conclusion, the climate crise poses an unprecedented challenge to our planet not only on an
environmental level, but also at social, cultural and economic one. Fostering environmental
citizenship values and behaviours in the youth to cultivate this generation to think and act at an

individual and collective level, towards an equitable and sustainable future.
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Why environmental activism can make a difference?

As defined above, an environmental activist is someone who engages in a variety of pro-social
behaviours aimed at determined environmental issues, anchored in the political sphere, and
either in a collective or individual fashion. And, as (Monte & Reis, 2021; Reis, 2020) referred,
environmental activism fosters active participation and involvement in societal issues, rather than
merely observe from afar. As such, it could be argued that environmental activism is the
culmination of a process of environmental citizenship, starting with learning about the issues,
adjusting and embracing new values and behaviours all the way up to action and concretization

of said values and behaviours.

In essence, the difference that environmental activism can make is in fact transforming people
passive actors to people who actively engage and get involved in societal, or rather environmental
issues, to enact some sort of material change in the world. At the same time, we are currently in
the midst of an historic environmental crisis, which’ complexity is transcendental at global and

local scales, and different generations.

Biodiversity loss, climate change, glacier melt, pollution, ocean acidification, and desertification
are just a few of the worldwide environmental consequences that we are dealing with today as a
result of our societal and economic system, that has led us to surpass some of the planetary
boundaries defined to be a safe operating space for humanity (Rockstrom et al., 2009). Adding to
this challenge is the unique way that the environmental crisis manifests at a local level, varying

from place to place.

In addition to the aforementioned environmental challenges, we certainly face some of the same
problems in the future with water stress, widespread air pollution and environmental health
concerns only expected to increase, and new ones as well that may arise with emerging

technologies and industrial advancements. The key takeaway is that the coming decades pose a
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significant challenge when it comes to societal and environmental issues, and the cost of inaction

will severely impact our natural systems in the next decades (OECD, 2012).

The challenge is presented, and the urgency to rethink how we as a society live, consume and
manage the planet’s resources often relies on the present and future generations. With the world
becoming ever more depleted of resources, and the unfair distribution and access to those
becoming more and more prevalent, the importance of social movements is increasing. People
are getting disgruntled, and afflicted populations form inaction are gathering and organizing to
claim action, justice and equity on how we deal with societal challenges. Being that the younger
generations are to be one of those afflicted groups, there specially an attention for todays
generations, and the importance of shaping behaviours and beliefs into concerned citizens on
environmental matters, and providing the tools and means for action, especially for young
students. Here lies the importance and necessity to foster environmental citizenship in

educational settings.

Making use of the potential of education into shaping young students into environmental citizens,
is of essence to enact them into becoming environmental activists and realizing their role as
“futures citizens” in a more equitable and sustainable society. Providing the tools and means to
empower them to overcome barriers for societal participation and political action is urgent to
make them realize the necessity and urgency to act in the face of our worlds problems, and the

power of collective social movements to enact the necessary changes for it.
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Real Stories of Environmental Activism

According to the United Nations Environment Programme (UNEP): “The world is home to 1.8
billion young people between the ages of 10 to 24 — the largest generation of youth in history.
Young people are increasingly aware of the challenges and risks presented by the climate crisis
and of the opportunity to achieve sustainable development brought by a solution to climate
change. Young people’s unprecedented mobilization around the world shows the massive power
they possess to hold decision-makers accountable. Their message is clear: the older generation
has failed, and it is the young who will pay in full — with their very futures. Young people are not
only victims of climate change, but they are also valuable contributors to climate action. They are
agents of change, entrepreneurs, and innovators. Whether through education, science or
technology, young people are scaling up their efforts and using their skills to accelerate climate
action” (UN, n.d.). Considering that, we will explore examples of young people who have taken

action against climate change and tried to make their voices heard.

The first is the example of international days, which is a powerful advocacy tool. By creating
special events, international days, international awareness and action on these issues. Each
international day offers many organisations the opportunity to organise activities related to the
theme of the day. Organisations, and in particular governments, civil society, the public and
private sectors, schools, universities and citizens in general, make an international day a
springboard for awareness-raising activities. The most popular international days, which focus on
climate change and environmental protection, are particularly attended by young people from all

over the world:

e Earth Day,
e Clean up the World and

e Earth Hour.
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Earth Day

Earth Day, also known as World Earth Day or International Earth Day, is the world's biggest
ecology day, celebrated since 1970. The first person to propose the idea of Earth Day was John
McConnell at a UNESCO conference on the environment in 1969. The aim of Earth Day is to
promote environmentally friendly attitudes in society and to create a shared responsibility for the
Earth. On 22 April 1970, the first Earth Day was held. Mass protests were organized in which over
20 million Americans participated. In 1990, Earth Day was held, with 200 million people from 141
countries taking part in the celebrations. Since then, Earth Day has become an international

event®.

World Earth Day is the greenest day in the world. People are joining together locally, regionally,
internationally and globally to save our planet?. Many environmental organizations,
municipalities and educational institutions organize events and outdoor activities on Earth Day.
For example, in 2012, on Earth Day in China, more than 10,000 people rode bicycles to save fuel
and take care of the environment (Dzien Ziemi, 2021). This day is especially celebrated in schools.
Educators prepare special materials on this topic. Some schools organise nature Olympiads, Earth
Day competitions or some classes go for a ride with their teacher. It may be a leisure walk or a
walk during which pupils, in caring for the planet, remove litter that pollutes green spaces or
pavements and plant trees. In addition, many environmental associations also organise
conferences or demonstrations during the celebrations. The Earth Day organisers want to
convince all people of the importance of taking care of the planet and also want to show how

badly the many threats and pollution are affecting it.

Clean up the World

1 Read more: The history about Earth Day, www.earthday.org/history/, (accessed at 18.11.2021)

2 Watch: Apr 22: Earth Day, www.youtube.com/watch?v=11LsAZV-75Y&t=14s, (accessed at 18.11.2021)
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Clean the World is an international campaign that takes place around the world on the third
weekend in September. It consists of the collective cleaning up of litter outside places intended
for storage. The aim of the campaign is to raise awareness of ecological issues in society?. It
started in Australia and the number of participants is increasing every year. In Australia, the action
takes place in March. It is coordinated by the social organisation Clean up Australia, which

mobilises students of all levels and adults.

The Clean Up the World campaign, run in partnership with the United Nations Environment
Programme (UNEP), mobilises around 35 million volunteers from 130 countries every year, from
the youngest children to the elderly. An idea unites generations and has significant social
relevance, making it one of the largest community-based environmental campaigns in the world®.
The campaign brings together businesses, community groups, schools, governments and

individuals in a range of activities and projects that positively improve the local environment.
Examples of community led Clean Up the World activities include*:

e education campaigns,

e recycling and resource recovery,
e tree planting,

e water reuse and conservation,

e competitions,

e exhibitions,

3 Watch: World Cleanup Day 2021 is on 18th September! Get Ready, set, go!!!,
https://www.youtube.com/watch?v=9w1-qC91KeY (accessed at 19.11.2021)

4 About Clean Up the World,
https://web.archive.org/web/20150424214829/http://www.cleanuptheworld.org/en/About/ab
out-cuw.html (accessed at 19.11.2021).
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e fix up projects [7].
Image 1. Logo Word Clean UP Day 2022

(source: https://www.worldcleanupday.org/)
Earth Hour

Created by the World Wildlife Fund for Nature (WWF), Earth Hour was launched in 2007 as a
promotion to show that both companies and individuals can fight climate change. The initiative
started in Sydney, Australia, where two million people turned off their lights for an hour, reducing
the city's energy consumption by more than 10%. The campaign went global in 2008, when more
than 50 million people around the world took part. It is now one of the largest environmental
movements in the world®. One hour is obviously a very short time to achieve remarkable results.
The initiative has a symbolic character for the benefit of both the Earth and its inhabitants, as it
promotes pro-environmental behaviours and aims to develop sustainable habits®. Local
communities organise competitions on how to act effectively during Earth Hour. The campaign is
supported by celebrities, for example well-known athletes, actors, politicians, whose attitude

encourages young people to follow the campaign.

Image 2. Advertisement encouraging people to join the Earth Hour action (Poland) (source:

https://primenews.pl/news/2021/03/27/godzina-dla-ziemi-godzina-dla-baltyku-wylacz-swiatla-z-prime-

news/)

5> Godzina dla Ziemi, https://www.national-geographic.pl/artykul/godzina-dla-ziemi (accessed at 20.11.2021)
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During the Earth Hour the lighting of the biggest landmarks all over the world is switched off,
among others: Eiffel Tower in France, Sydney Opera House in Australia, Brandenburg Gate in
Germany, pyramids in Egypt, National Stadium, Palace of Culture and Science and Royal Castle in

Warsaw, Spodek in Katowice, Cloth Hall and Ko$ciuszko Mound in Krakow®.

In addition to the international days, there are other particularly interesting examples of young
people and children fighting against environmental pollution in different parts of the world. These
actions are based on the fact that young people are increasingly demanding a responsible and
courageous fight for the future rather than a delay in climate policy. They are organising in NGOs,
strikes and non-formal activities and demanding a future based on climate security and human
rights. This requires courage and determination. They want immediate action to achieve climate

neutrality.

« The history by young climate activist Archana Soreng (member of the UN Secretary-

General’s Youth Advisory Group on Climate Change)

Archana Soreng hails from Kharia, Odisha in eastern India. Her grandfather was a pioneer in
community-led forest conservation practices. In turn, her father, drawing on traditional
knowledge (without formal medical training), treated people who had been bitten by snakes using
natural medicine. Based on their commitment, she realized that she needed to continue her
efforts to pass on their knowledge and commitment to the local community and environmental
care. Her parents advised her to get involved in politics to make her voice heard. As a result, she

chose to study political science.

During her studies, she was introduced to all kinds of environmental regulations and programs
and was surprised to learn that they were created without any consultation with indigenous

peoples. So she began working with local communities in Odisha as a research officer,
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documenting traditional knowledge and practices and studying how the recognition of indigenous
peoples' rights to the land they inhabit relates to climate action. She also works with YOUNGO,
the official youth group of the UNFCCC. She stresses that her work aims to make the voice of the
local community concerned about biodiversity heard. It believes that the recognition of certain
issues and, above all, the observation of local communities translates into an interest in forest
protection. The activist is aware that the opinion of indigenous peoples is often overlooked in
projects related to the lands on the land they live on, because they are seen as the ones who do
not know and understand anything. For this reason, she organises various training sessions for
young people and the local community in general, in order to explain to them, for example, the
issues related to climate change. The language of the training is important (preferably the
indigenous language) and the emphasis is not on theoretical issues but on practical ones

(Savarala, 2021a).
 Actions on climate justice — an example from Brazil, a real story of Paloma Costa

Paloma Costa is an activist committed to actively involving young people in the climate change
debate. She is active in an organization Engajamundo in Brazil that organizes Fridays for the future
of Brazil and climate strikes. He is involved in organising delegations to the COP conferences.
Participation in these events, as well as in the UN Secretary General's Youth Advisory Group on
Climate Change, is, in her opinion, important, but in order for young people to be heard, it is
necessary to create formal institutions within country structures that will allow the articulation
of young people's views, highlighting their diversity, taking into account the different regions from
which they come. The purpose of these institutions will not be limited to advisory services. It is
essential to strengthen democracy, bottom-up decision-making at local level and the involvement

of the higher levels (Savarala, 2021b).

« Cooperation for a clean and waste-free environment beyond political divisions in buffer

zone in Cyprus
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During the last day of the COP26 climate summit in Glasgow, around 16 peacekeepers joined UN
police and civilian members of the UN Youth Champions for Environment and Peace to clean up
waste dumped in the buffer zone near the village of Truly in south-eastern Cyprus. Young people
from the two divided parts of the island worked together for the common good®. This shows how
strong young people's determination for change can be despite more than 47 years of political

divisions.
 Fridays for the Future and Greta Thunberg's role in the development of the movement

Fridays for Future (FFF) is a global climate strike movement led and organised by youth. The
movement was inspired by 15-year-old Greta Thunberg, who held a school climate strike in
August 2018. She stood in front of the Swedish parliament every day for three weeks demanding
a decision on the climate crisis’. Greta's classmates joined the strike. The young people demanded
changes in Swedish climate and environmental policy. By creating the hashtag #FridaysForFuture,
they encouraged other young people around the world to join their movement. Thus began the
global school climate strike. Currently, "Fridays for Future is part of a hopeful new wave of change,

inspiring millions of people to take action on the climate crisis"’.

On 21 June 2019, the FFF invited all active participants of the movement to Aachen for an
international demonstration against further lignite mining in the Rhineland region and the local
lignite basin. In the first week of August 2019 - during the holidays and the lecture-free period -
about 1400 participants met in Dortmund for the first conference organised by Youth for Youth.
From 5 to 9 August 2019, 450 representatives from 38 European FFF movements gathered at the
international summit "SMILE for Future" ("Summer Meeting in Lausanne Europe") in Lausanne.

In addition to discussing climate issues, the main focus was on the strategy of the FFF movement.

8 In divided Cyprus, UN sees environment as unifier, 12.11.2021, https://www.france24.com/en/live-news/20211112-
in-divided-cyprus-un-sees-environment-as-unifier (accessed at 12.11.2021).

7 Fridays for Future - Who we are, https://fridaysforfuture.org/what-we-do/who-we-are/ (accessed at 17.11.2021).
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They demand that national governments®:

o “Keep the global temperature rise below 1.5 °C compared to pre-industrial levels;
e Ensure climate justice and equity;

e Listen to the best united science currently available”.

The Fridays for Future movement is based on decentralised demonstrations, organised on Fridays
during school hours. The protests also continue during the summer holidays. For rallies and

marches, students bring posters and banners®.

L

Image 3. Youth strike in Germany (source: https://www.deutschland.de/pl/topic/srodowisko/kto-stoi-za-

ruchem-fridays-for-future)

Starting in Sweden, actions were organised in Australia, England, Italy, Germany, the Netherlands,

Belgium, Canada, France, Switzerland, Austria, Ireland and Scotland. By mid-March 2019, the

8 Fridays for Future - Our demands, https://fridaysforfuture.org/what-we-do/our-demands/ (accessed at
17.11.2021).

® Watch: September 25 - Global Day of Climate Action, https://fridaysforfuture.org/september25/ (accessed at
17.11.2021).
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movement had reached global proportions - supported by several hundred demonstrators in:

Japan, Mexico, Chile, the Philippines, Vanuatu and India'°.

« Youth social movement - Youth Climate Strike in Poland (in Polish: Mtodziezowy Strajk

Klimatyczny)

The Youth Climate Strike is a social movement in Poland that is part of a global Fridays for Future
initiative. High school, high school and college students are actively involved in actions linked to
debates with politicians and environmental education. They also help stakeholders to form youth
climate strikes in their cities'!. Youth Climate Strike together with WWF Poland, UN Global
Compact Network Poland, Polish Ecological Club, IKEA Retail Poland and Onet.pl. co-formulate
the public campaign "YES to climate education", which aims to demonstrate the need to introduce
climate education in the core curriculum of Polish schools. Through the website, it is possible to

sign a petition on this issue®?.
«/ By bike from Devon to Glasgow — 16 years old teenager Jessie Stevens and her story

Jessie Stevens from Devon decided to join COP 26 by bike from Newton Abbot to Devon in
Glasgow - 570 miles. She did this because she wanted to add a young voice to the climate
discussions. However, it was problematic to gain entry to the summit and get to the venue. He
chose cycling because of its low cost and zero environmental impact, while pointing out the high

cost of trains and the pollution caused by planes. Before starting, he had to prepare himself

10 Fridays for Future, https://depl.abcdef.wiki/wiki/Fridays for Future (accessed at 17.11.2021).

11 Mtodziezowy Strajk Klimatyczny, https://www.msk.earth/ (accessed at 17.11.2021).

12 Kampania o wprowadzeniu edukacji klimatycznej do podstawy programowej, https://www.msk.earth/edukacija-
klimatyczna (accessed at 10.11.2021).
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physically'3. She had the support of her parents. As she travelled, other young people followed

her. She talked to them about the effects of the climate crisis (Mazhar, 2021).

«/ Children with young adults from Portugal have launched an accusation against European

countries for failing to act on climate change.

Six children and young adults from Portugal are taking thirty-three European governments to the
European Court of Human Rights because they believe that these countries are not doing enough
to radically move away from fossil fuels. For now, the young people, together with experts, are
preparing a response to the countries' defenders' position. Mariana (9 years old), Sofia (13),
André (18), Martim (18), Claudia (22), Catarina (20)'*. The commitment of these young people
and the awareness that we are facing a climate disaster is amazing. All of them are aware of the
changes that are taking place due to the high temperatures in Portugal and the fires that are
causing major disasters. For example, Martim experienced a situation where his school was closed
due to the amount of smoke in the air. He remembers the damage due to the fire near his house.

That is why they feel they need to take action to create a safe future.

13 Devon teenager to cycle to Glasgow for Cop26 climate summit,
https://www.theguardian.com/environment/2021/sep/19/devon-teenager-plans-cycle-to-glasgow-for-cop26-
climate-summit (accessed at 10.11.2021).

4 AN EMERGENCY LIKE NO OTHER, https://wehavethepower.org/an-emergency-like-no-other-legal-action/
(accessed at 12.11.2021).
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Educational programmes

Eco-Schools

S A7 ,Engaging the youth of today to protect the planet of tomorrow”
XA gaging Yy ytop p

.TD - this is the motto you will see when you enter the program website

Eco-Schools (https://www.ecoschools.global/), and it reflects the idea well.

Eco-Schools is a programme of the Foundation for Environmental Education. It was developed as
the tool for the implementation of youth engagement in the active participation in decision
making, mobilisation and awareness raising on the environment. Started in 1994, it has grown to
be the largest school programme focused on Environmental Education and Education for
Sustainable Development (ESD). Therefore, Eco-Schools are a strong and credible partner of
UNESCO, the lead UN agency for ESD. Moreover, in 2003, UNEP identified Eco-Schools as a model
initiative for ESD. For 25 years, Eco-Schools, starting in Europe and expanding to all six continents,
has encouraged students around the world to contribute every day to improving their local
communities and global sustainability challenges. The programme now exists in 70 countries,
involving 56,000 schools worldwide, and also the partner countries of Students in Action for

Climate project are participating in the Eco-Schools programme.

Cyprus: Greece:

Joined eco-schools in 1996 Joined eco-schools in 1994

Number of Eco-Schools: 90 Number of Eco-Schools: 208
National operator: Cyprus Marine National operator: Hellenic Society for
Environment Protection Assocjation the Protection of Nature (HSPN)

(CYMEPA)
Eco-Schools

in 5iCA countries
Portugal: Poland:
Joined eco-schools in 1996 Joined eco-schools in 2006
Number of Eco-Schools: 975 Number of Eco-Schools: 277

National operator: Associagdo Bandeira | National operator: Polish Foundation
ul da Europa — ABAE / FEE Portugal for Environmental Education

Table 1. Participation of Students in Climate Action partner countries in Eco-schools (source: Foundation

for Environmental Education data, 2019, https://www.ecoschools.global/)
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What it is

Eco-Schools is one of the largest global school networks and a large global school movement. It is
a well-structured programme with clear steps to get involved. The programme is appealing and
successful on such a large and wide scale, thanks to its Seven-Step methodology, clear
institutional approach towards Education for Sustainable Development and its flexibility in terms
of local context (cultural, economic, and environmental). What is more, the Eco-Schools

programme consists of three structural elements:

e Seven Steps Framework,
e Eco-Schools Themes (including Climate Change),

e Assessment for the Green Flag.

The Seven-Step process is the basic framework for Eco-Schools. The steps are intended to be
flexible enough to accommodate any school context and environmental theme. The Seven Steps
are aligned to the four pillars of learning; learning to know, learning to do, learning to be and

learning to live together (Pace & Sharma, 2019).

1. Form an
Eco
Committee

7. 2. Carry
Produce out review
an eco to identify

code issues

6. Inform
and
involve

3. Action
Plan

4,
Monitor
and
evaluate

Figure 5. The Seven Steps as a framework for Eco-Schools programme (source: Pace & Sharma, 2019)
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How it works

The Eco-Schools programme engages young people in taking positive actions that transform their
lives. It empowers and supports them to understand and take positive action to address serious
environmental issues. Any school can apply for an Eco-Schools Green Flag, which is the perfect
way to recognise, reward and celebrate young people's environmental achievements. In addition,
Eco-Schools focus on a whole-school approach. The aim is to involve everyone (students, teachers
and the community), to improve the school environment (including the use of resources and the
school's environmental footprint), to motivate students to tackle environmental problems and

find solutions, especially at the local level, but also to think globally.

Overall, the Eco-Schools programme contributes to children's understanding and involvement in
sustainability-related issues. The program is also considered by many to encourage
intergenerational transfer of learning, reassessment of lifestyles and resource use, and change in
household behaviors (Gough, 2020). Through different interpretations and activities around the
themes of the Eco-Schools, students participating in the programme also contribute to the goals
of the Sustainable Development Goals - e.g. through water or energy conservation, anti-waste
projects or biodiversity. They also develop a range of social skills that help them to understand

rights and responsibilities (Andreou, 2020).
How to join the programme

The Foundation for Environmental Education is an umbrella organisation of NGOs working at
national level in their local communities. A school wishing to join the programme should contact
the national organisation. All information can be found on the project website:

https://www.ecoschools.global.
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* 4

Ecovillages

The term "Ecovillages" was introduced in 1978 by Professor George Ramsey in one of his articles
entitled "Passive Energy Applications for the Built Environment", who stated that the source of
energy waste in the US is not a fading technology, but the way and perception of life. Eco-villages
are particularly popular in Western Europe (Germany, Great Britain, Italy), as well as in the US,

Canada and Australia.
What it is

Ecovillages create an intentional community of infrastructure in nature (Brown, 2020). This form
of cooperation is an example of collaboration that combines social, economic and ecological goals
towards sustainable development. Ecovillage members share a common cultural and spiritual
value. They do not establish a legal status for this organization. The inhabitants of the ecological
villages express their opinions on common economic, ecological and/or political problems. In
addition to their activities, they are concerned with social issues and problems, particularly in the

context of environmental protection.
Considering that all people participate in the ecosystem, the idea of ecovillages contrasts with:

e the consumer lifestyle,

e negative acts of wasting raw materials, supplies,

e destructive damage and degradation of the natural environment,
e the oppression of people and animals,

e negative consequences of the use of non-essential energy sources.

The respective ecological member wants to live in nature and organise its facilities in such a way
that it has one of the smallest negative impacts on the environment. They are committed to

alternative methods of water, energy, permaculture and farm management. All of which have
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minimal energy and raw materials for the entire purpose. These are actions that take into account

the long-term perspective.
We can distinguish 5 characteristics of ecovillages:

1. These are bottom-up initiatives that are not funded by the government,

2. Their residents value and practice community living,

3. Their residents are not overly dependent on government, corporations or other centralized
sources of water, food, housing, energy and other basic needs. Instead, they strive to secure
these resources themselves,

4. Their residents have a strong sense of shared values, often tinged with spirituality,

5. They are often places of demonstration and research, serving as learning experiences for

others.
How it works

Most ecovillages aim to become a sustainable habitat that meets most of the local needs.
However, full self-sufficiency is not always desirable, as it runs counter to being a model for wider
culture and infrastructure; it is also not feasible!>. From the beginning of their childhood, young
people are accustomed to an ecological lifestyle and the reporting of ecological activities.
Together with their parents, they manage ecological habits, are involved in animal husbandry.
Young inhabitants of the ecovillages are brought up in the spirit of respect for nature and social
principles. On the other hand, the phenomenon of ecological students is of interest to school

excursions.

5 Watch: Seed Communities: Ecovillage Experiments Around the World,
https://www.youtube.com/watch?v=MtNjZaXDGgM (accessed at 27.11.2021).
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An ecovillage in Poland

The ecological village of Bhrugu Aranya'® is the best known example in the whole of Poland. It is
located in the southern part of the Voivodship of Lesser Poland. The village is located in the village
of Wysoka. Its members are people of different ages and different races. Its members are also

children. The village numbers about 20 people.

Image 4. Long wood healing temple (source: http://ecovillagepoland.org/gallery-3/)

Ecovillage still cooperates with primary schools, e.g. from Bielsko Biata and Krakow. In addition,
primary school pupils take part in a one-day, spontaneous excursion, during which the children
come into contact with an ecological family that also has school-age children. Cooperation with
schools predominates in spring and summer. The apprentices also reach sights and educational
targets. They get to know the principles of living in the village, they meet their villagers. The
apprentices are interested in the specific knowledge of the ecological society and the knowledge
of skills according to nature. They acquire valuable skills by participating in specialised workshops,

e.g. on the use of the garden. They learn about the principles of permaculture, the operation of

16 Ecovillage Bhrugu Aranya, http://ecovillagepoland.org/ (accessed at 27.11.2021).
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tractors, how to live with food that has not been genetically modified, or examples of the use of

different herbs1®.

Knowledge of the principles of mutual aid and cooperation among citizens is also included in the
valuable resources visited by the eco-village. The villagers work together, build houses together
or organize them. Such principles are unprecedented for young people living in a world of
isolation. After returning from the trip, the students share with their classmates their impressions
of the trip, living in an ecological village and functioning without modern technological

achievements.

Taking all the above into account, in order to stop the current trend of climate change and the
ever-faster degradation of the environment, we need profound changes in everyone's
consciousness. Itisimportant to educate society from an early age, so that everyone realises that
their responsible actions can help reduce the degradation of our environment. This is why
initiatives such as eco-schools and eco-farms are so important. In order to ensure that future
generations have the opportunity to live in a clean environment, it is important to instil pro-
environmental behaviour in every individual from an early age. The idea of caring for the blue
planet unites young people regardless of ethnicity, religion, profession, age or other
differentiating categories. The celebration of International Earth Day, World Clean-up Day, Earth
Hour and many other similar days - is a great opportunity to publicise the global problems of the

Earth and to demand political action.

Young people are increasingly choosing a radical format to draw attention to the need for climate
policy change. Through strikes and protests they are trying to draw the attention of governments
to the core of the problem - the ongoing process of climate change and environmental
degradation. Various actions (riding bicycles instead of cars, planting trees and switching off
electricity - Earth Hour) are drawing attention to the problem, forming appropriate attitudes and,

above all, encouraging participation. Examples show that the local actions of individual young
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activists spread and reach other countries and continents, setting an example of good behaviour

to people around the world.
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Games related to Environmental Activism & Citizenship

Earthopoly is an eco-friendly and environmentally inspired
version of the classic board game. Earthopoly is a great choice
for families or educators looking for a fun and educational game
with an environmental focus. Earthopoly is a board game played
in a similar way to Monopoly, but instead of focusing on earning

money, buying land and building hotels, players earn carbon

credits and trade them for clean air. The property titles have

informative "facts about the Earth" on them. Earthopoly has game tokens mde frm nature. This
creative game is filled with exciting, educational adventures for 2 to 6 players, ages 8 to adult.
The game itself is sustainably made and recyclable. The ink is vegetable oil-based ink. The game
pieces are either made from nature or fully recyclable, and many are made locally. The outer

wrapper is made from Earthfirst's PLA film, which is bioplastic and fully biodegradable.

You can find it here: http://www.lateforthesky.com/

EcoFluxx is a card game with environmental rules and cards representing
natural disasters (forest fire, drought and flood) that affect all players.
Players can really make a difference: according to the game's creators, a
portion of the profits from EcoFluxx sales are donated to groups working for

environmental causes through the EcoFluxx Foundation.

You can find it here: https://www.looneylabs.com/games/ecofluxx

) e
sTiffuLI . e ZIREO

“The European Commission support for the production of this publication does not constitute an endorsement of the contents
which reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of
the information contained therein.” Project No: 2020-1-PL01-KA201-081957


http://www.lateforthesky.com/
https://www.looneylabs.com/games/ecofluxx

@ o Co-funded by the

W Erasmus+ Programme

INCLMATEACTION o of the European Union

The aim of the game is to run from a recycling centre to a green planet
Earth. The player advances through the 52 positions on the board tsa Gr er&'
(which represent the 52 weeks of the year when people can follow | i
environmentally friendly practices) by drawing cards that either \ «% %),
o ‘Q\/‘a NN

reward them for being environmentally responsible or correct them

for making mistakes. The reward and correction cards include tips on
various environmentally friendly practices and indicate the number of places the player will move
or move backwards. The planet is the real winner here. True to its mission, this game is mercury

and lead free and is made from recycled and recyclable products with plant-based soy ink.

You can find it here: http://www.ohhappydaygames.com/

Xéko (pronounced "zeeko") is a collectible card game that has four versions
(referred to as "missions"). These are: Madagascar, Costa Rica, Indonesia
and China. Each mission highlights common and endangered plants and
animals of the region, and cards from all missions can be mixed together. In

this collectible card game, players use their decks of cards to create the most

balanced environment to earn ecological points. The cards feature

endangered plants and animals from different parts of the world (either Madagascar, Costa Rica,

Indonesia or China), and the cards are designed by different artists with different styles.

In Xeko, each player's goal is to create the strongest, most balanced
environment. The game starts with a Hotspot card, to which players can
connect their "Species" cards. Players connect their "Species" cards to

other "Species" cards and battle other players in a "Turf War" to collect

"Ecopoints" before one of the players' decks runs out of cards. In addition,
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"Boost" cards help players in Turf War and "Xéko" cards can help or hurt players in gaining
additional Ecological Points, allowing for changes to the standard rules of the game. When a
player's deck is exhausted, each player counts the ecological points on their cards and the player
with the most points wins. It is worth mentioning that Xéko cards are made from 100 percent

recycled materials.

Arboretum is a strategy card game for 2-4 | LT TR ?g
players (arborists), aged 10 years and above, " s &

- “ }:? ST
that challenges players to create the most = * " 9 B o '._',"

& o

beautiful path through the garden. It ‘ S ;" ol

combines set collection, tile placement and «

hand management, and plays in about 25 '~
minutes. Players try to get the most points at

the end of the game by creating beautiful = &' g - > 9

paths in the garden for their guests.

The deck has 80 cards in ten different colors, with each color designating a different type of tree;
each color has cards numbered 1 through 8, and the number of colors used depends on the
number of players. Players start with a hand of seven cards. In each round, a player draws two
cards (from the deck or one or more of the discard piles), places a card on the table as part of
their arboretum, and then discards a card into their personal discard pile. When the deck is
exhausted, players compare the cards remaining in their hands to determine who can score each
suit. For each color, the player(s) with the highest card value in hand of that color scores for a
tree path in their arboretum that begins and ends with that color. For each card in a scoring path,
the player earns one point; if the path consists entirely of trees of the scoring color, the player
earns two points per card. If a player does not have the highest value for a color, he earns zero
points for a path that begins and ends with that color. Whoever has the most points wins.
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You can find it here: https://www.renegadegamestudios.com/arboretum

In BioVivam, players race around the world, answering
questions to collect ecological points. If players don't
already have an arsenal of natural world clues, they will
when the game is over - BioViva comes with a stack of
more than 800 questions. All the questions are about

nature, human biology, geography, environmental issues.

Ecological points are awarded along with environmental

protection tips to players who answer the questions correctly, and the winner is the first player
to accumulate the required ecological points for the locations listed on their destination card. This
award-winning board game helps to instil in children an interest in learning more about nature

and our planet. In this game, 2-6 players play the roles of knowledge-hungry adventurers.

All printed materials with this game are made from recycled materials and recyclable, printed
with plant-based inks. The wooden pawns are made from beech wood sourced from French PEFC

certified forests.

You can find it here: https://www.bioviva.com/en/our-classics/25-bioviva-the-game.html

Global Warming is a tactical, card-based game in which players earn
"happiness points" by providing goods to the public. The cards played
can be either national industries, consumer goods, green technologies or

events; the industries played require the roll of dice to determine

pollution production. Accumulate enough happiness points and you win. 8} o

Yo P awin

) e
sTiffuLI . e ZIREO

“The European Commission support for the production of this publication does not constitute an endorsement of the contents
which reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of
the information contained therein.” Project No: 2020-1-PL01-KA201-081957


https://www.renegadegamestudios.com/arboretum
https://www.bioviva.com/en/our-classics/25-bioviva-the-game.html

@ R Co-funded by the

W Erasmus+ Programme
W e he o il of the European Union
But by producing these goods, you affect the ecology of the earth. Individual player influence, as
well as overall influence, is shown by a marker on a second track, and if those markers reach
certain (moving) points on the warming track, bad things happen to the ecology and the players.
If the third warming point is reached, the game ends and the player with the smallest contribution
to the overall warming wins. Thus, players are embedded in a fairly real environment in which

they have to balance production and sustainable actions.

You can find it here: https://www.muecke-spiele.de/

Evolution: Climate is a game where players must adapt and evolve their
species in a changing ecosystem where food is scarce, predators lurk
and the climate can range from scorching hot to freezing cold. Players
take on the roles of carnivores and herbivores, as well as developing

new biological traits, such as horns or hard shells, to survive.

You can find it here: https://www.northstargames.com/collections/strategy-

games/products/evolution-climate

Keep Cool is a climate negotiation game where each player
takes on the role of a country or nation with a unique set of
economic interests, goals and capabilities. The actions
required of players to achieve these goals also result in

greenhouse gases, and everyone loses if global temperatures

rise too high. Players must decide in each round whether they

R

want to implement climate protection measures that benefit all players, or whether they prefer

to act in their own interests in order to achieve their own goal more quickly. The first player to
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achieve their goal wins, but a complete lack of cooperation with the other players will lead to
global environmental collapse. The game can be classified both as a serious game and as a global
warming game that can facilitate experiential learning about the difficulties of international

climate policy.

You can find it here: https://www.climate-game.net/en/the-board-game/

Photosynthesis is a strategy board game with realistic gameplay
features and beautiful graphics. In Photosynthesis, the goal is to
earn the most points by completing the life cycles of your trees.
The game is played in a series of rounds, each of which has two
phases: The photosynthesis phase and the life cycle phase. Plant

and shape the ever-changing forest as you cultivate your seeds and

strategy. Take your trees through their life cycle, from seedling to
full bloom and regeneration, and earn points as their leaves collect energy from the sun's rotating
rays. Choose carefully where to sow and when to plant, as trees in the shade are blocked from

light and points.

You can find it here: https://www.blueorangegames.com/index.php/games/photosynthesis
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The Polar Eclipse board game is a fun way to teach or learn

ECLIPSE
about climate risk. With a focus on biodiversity and QOPAQ

i:

conservation, players choose the best way to protect their
chosen animal. The game content connects players (a sea
turtle, a cheetah, a redwood tree, a boy and a mallard duck)

to the hard truth that an action will have a reaction.

Knowledge and a willingness to take risks, (brainstorming) will
help you, (your species) and ultimately all species with a better chance of survival. In short, Polar
Eclipse was created to bring people together to talk and learn about the challenges we all face

with climate change and the overall vitality of life on this generous planet.

You can find it here: https://www.polareclipsegame.com/

In Planet, each player receives a core planet with nothing on it. Each round, PLANET
players choose a tile with a mountain/ice/forest/desert on it and place it ‘
on the planet. The player who meets the most requirements for certain

animals to appear then wins their card.

You can find it here: http://www.blueorangegames.eu/pf/planet/
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Hit the Habitat Trail

In Hit the Habitat Trail, players learn about animals and their
environment as they follow the stone trail through the world's
habitats. Players collect habitat cards when they correctly
answer a knowledge question. The questions are multiple
choice or true and false, making it an excellent educational
game that invites lively discussions and debates. Wisdom and

Consequence cards provide information about environmental

risks and discover ways in which they can help improve the
environment. With each correct answer to a question about an animal or habitat on the
Knowledge cards, players collect a Habitat card. The player who has collected two Habitat cards
from each habitat is a steward of the Earth and that player is the winner of the game. This game

is fun for both adults and children.

You can find it here: Hit the Habitat Trail! | JAX Games
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Practical Implementation: Environmental Activism Activities

The Practical Implementation: Environmental Activism Activities section contains a variety of
educational activities, which include detailed instructions to make implementation by teachers
an easy process. It is important to note that the training activities are divided into 2 categories,
one category for primary school students and one category for secondary school students. This
separation helps to implement activities capable of creating and maintaining the interest and
enthusiasm of students according to their age. Therefore, in each of the 2 categories there are
various educational activities, covering a wide range of topics around activism combined with

environmental and social issues.

Primary Students

Activity title: A bottle caps collection!

Objectives, During this activity, students will learn how to communicate to the
Competencies and | local community the importance of collecting plastic bottle caps in
Learning Outcome | order to recycle them and what the reward will be: by collecting a
certain number of plastic bottle caps, they can exchange them with
a wheelchair, which students will donate to any classmate in need,
and thus cultivating empathy towards their neighbours. In other
words, we collect caps for a double good cause: Promoting plastic
recycling and enhancing empathy, sensitivity and respect for

diversity.
Necessary v' Materials for making paper containers for the collection of
materials plastic bottle caps (e.g. boxes and painting materials).

v T-shirts or hats printed with the date and purpose of the action.

(\

Some desks or tables to place all the material for information.

v It is suggested that teachers prepare a partnership form with

local shops, cafes and restaurants to collect useful contact

o0 o — I
sTiuL by . e ZIREO

“The European Commission support for the production of this publication does not constitute an endorsement of the contents
which reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of
the information contained therein.” Project No: 2020-1-PL01-KA201-081957



@ orx, Co-funded by the

W Erasmus+ Programme
W e he o i of the European Union

information, and should have a document explaining the
activity, including contact details of the school and the teachers
in charge.

Location The activist action can take place in a central location in the city,
where there will be many shops, cafes and restaurants.

Duration The proposed duration is 2 hours in a central open space to inform
and raise awareness among fellow citizens passing by the site and
another 2 hours to promote the cap bins and request cooperation
in the respective shops, cafes and restaurants.

Additionally, some preparation time will be needed, especially for
the construction of the paper containers, the partnership forms,
and the optional preparation of T-shirts or hats.

Instructions First of all, teachers should contact either the municipality or a
responsible company and find out about the procedure for offering
a wheelchair in exchange for a quantity of plastic bottle caps.

In terms of preparation, students should make small paper bins
(e.g. from boxes) and paint on the outside or stick pictures with
plastic bottle caps on them so that the use of these bins is clearly
visible.

They can also wear T-shirts or hats with the message of the day
printed on them and by wearing them the purpose and content of
the activist action will be clearly visible to all.

They will place all their stuff (the bins and other information
material) in a central point of the city and will inform them about
the action to the passing citizens, that is, that by collecting plastic
bottle caps they help a fellow citizen by offering him a wheelchair
that he needs so that it will be given to him for free, because it will
have been given in exchange for the collection of a certain amount
of plastic caps. At the same time, they will encourage them to help
collect the caps by throwing away any plastic bottle cap they may

have at the time, for example from a water bottle that everyone
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usually carries with them, but also to collect plastic caps at home
and bring them to school.

The students will then pass by central shops such as clothes shops,
cafes and restaurants and ask for their cooperation in collecting
plastic bottle caps. That is, they will give the bins - boxes they have
built to collect plastic bottle caps, which is easy for these shops as
they use plastic water and soft drink bottles to a very large extent.

An agreement will be made there with each shop, signing the
cooperation form in order to be able to contact the teachers in
charge when the box of plastic bottle caps has been filled.

Finally, once the necessary quantity of plastic caps has been
collected, they will be given to the responsible persons for
exchange and the collection process can start again.

Useful Tips Activism, recycling, environmental protection, raising awareness of
the local community and institutions, social contribution and the
development of empathy are the messages of the activist action.
All this should be explained to the students in order to generate
more enthusiasm for the action.
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STUDENTS
IN CLIMATE ACTION

Activity title: Exchange your glass, give life to the environment!

Objectives, During this activity, students will realize the importance of
Competencies and | stopping the use of plastic and paper cups and replacing them with
Learning Outcome | reusable cups made of environmentally friendly materials, such as
bamboo cups. They will collect plastic and paper cups and exchange
them for reusable cups, sending the message that we can all make
a positive contribution to caring for the environment and
preventing and slowing down climate change.

Necessary v" A class fund can be set up and each student can contribute a
materials small amount of money so that the final amount collected can
be used to buy some reusable bamboo cups. A good idea would
be to collect aluminium packaging or glass bottles and give
them for recycling to companies that offer a monetary fee for
their collection.

v’ Large paper boxes to collect disposable plastic and paper cups.

<

Informative posters or banners about the activity.

v" Small flyers with the school logo and the slogan of the action to
give to every citizen who will be informed about the action in
order to further spread the message.

Location The activist action can take place in a central location in the city or
outside the school or in combination with another school event (for
example, the Christmas or summer celebration)

Duration The action will need time to prepare to collect money (either
aluminium packaging or glass bottles for recycling for a cash
equivalent) and disposable plastic and paper cups.For the action
itself, the suggested time if it takes place in a central point of the
city could be 2 hours, while if it takes place outside the school or in
combination with another event, the most effective duration can

be chosen.
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Instructions During the event, students will have in paper boxes as many
disposable plastic or paper cups as they could and collected from
their homes based on their daily habits, both their own and their
parents'.

At the same time, they will also have the reusable baboo cups they
bought, which will be in a much smaller quantity than the
disposable cups.

This move will show others that using reusable cups saves a large
amount of waste, especially materials that are either difficult to
recycle (paper cups because of the thin plastic layer to make them
waterproof) or not all recyclable (plastic cups that don't end up in
the recycling bins).

Useful Tips Students could have leaflets or posters with the following mottos:
- Drink your coffee ....or else!

- Give a kiss of life to the environment

- Swap your plastic cup now and give life to nature!

- Become ecologically conscious, help save the planet

- Say yes to reusable cups made of environmentally friendly

materials

It is important that teachers and students try to spread this action
as much as possible both within their school community and the
local community in general. They can take photos and write an
article or even a whole school magazine that includes both this
action and other school activities related to activism and
environmental care.
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Objectives, This activity will try to make students realise that much of our

Competencies and | rubbish can be reused. Therefore, they will better understand the
Learning Outcome | use of different materials, while improving their empathy for
minimising the use of plastics. In addition, they will realise how easy
it is to be an active citizen and make sustainable choices, while
developing their social skills.

Necessary Bags for the collection of rubbish.

materials

Location A neighborhood park

Duration 2-3 hours

Instructions Students will collect recyclable trash (e.g., cans, lids, plastic bottles,

etc.) in three large cloth bags. Non-recyclable materials will be
placed in a fourth bag.

Then, students should look for recycling bins to dispose of the trash
according to the category to which it belongs (glass, plastic,
aluminum and non-recyclable).

It will also be useful to promote their action and encourage their
parents and other citizens to do the same together.

Useful Tips It is important for teachers to make students feel that recycling
should be part of their everyday life.
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Activity title: How do you get to school?

Objectives, Through this activity, students will understand how the traffic
Competencies and | problem can be reduced, as parents who drive their children to
Learning Outcome | school, even if they make short journeys, are responsible for a
significant proportion of the traffic problem in the area. Also,
walking or cycling to school saves fuel, which reduces greenhouse
gas emissions and air pollution. In addition, walking and cycling,
unlike driving, are 'sustainable' modes of transport and together
with the use of public transport are more environmentally friendly
options than using a car. Finally, students will realise that walking
and cycling are good ways to learn to move safely on the roads
while exercising.

Necessary Large white papers and colored markers or whiteboard.

materials

Location School environment

Duration 15 - 20 minutes

Instructions You could start with the activity "Greening the trees". Draw a large

tree with branches but no leaves on a large piece of white paper or
cardboard in the classroom. (Each student could also make their
own). Each time a student walks or bikes to school, they will add a
painted green leaf to the classroom tree and one to their own.
Again, if they only walk or cycle part of the way or use public
transport, they will add a yellow leaf. If he ends up doing the whole
journey by car, then he will add a brown leaf. At the end of the week
or month they will compare their personal trees. Which student has
the greenest? Similarly, see which class has the greenest tree. A title
could be given as a reward to the student or class that wins each
time, such as "green citizen" or "the most sustainable class".
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Useful Tips This activity can be combined with the European Car Free Day (22

September) and the Global Climate Change Action Day (4

November). It could be announced with posters and leaflets
throughout the school.
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Activity title: Songwriting for the environment!

Objectives, This activity will help students to discover alternative ways to
Competencies and | promote environmental awareness and develop their creativity. In
Learning Outcome | addition, it will offer students the opportunity to interact with their
peers and present their creation to other teachers and citizens.

Necessary v" Music recording devices and microphones.
materials v Musical instruments.
v’ Lyrics.
Location The activity can take place in the school, while the singing can be

promoted anywhere, such as at a school event or even in the
municipality itself.

Duration The duration for the preparation and recording of the song can be
2-3 hours or more.

Instructions Teachers and music teachers can help students write the lyrics for
a song of their own to raise awareness of global climate change
among other students and fellow citizens.

After recording the song, teachers and students will try to
continuously promote the song at every opportunity and event
either in the school itself or coming from somewhere else.

Useful Tips Along with the composition of a song with original lyrics and music,
the construction of a poster with slogans is proposed in order to
add a complementary image linked to the students' musical
creation.
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Activity title: Weigh your waste!

Objectives, This activity focuses on raising students and local people’s

Competencies and | awareness of an important environmental problem: the amount of
Learning Outcome | waste we produce every day. Through this activity the participants
(students) as well as the receivers (parents and members of the
local community) will be able to estimate the average annual
amount of waste. They all will become the members of 21st century
citizenship and the activity will encourage them to fight against the
climate crisis.

Necessary v’ Plastic bags for sorted waste,
materials v scale,

v’ piece of paper,

v' timetable or calendar,

v’ pen.
Location School canteen or students’ houses (optional)
Duration 1 month
Instructions During the activity, students weigh the sorted waste prepared by

the school staff at the end of the school day or prepared in their
houses by the parents. Every day the students make notes and
prepare a report at the end of the month where they estimate the
average amount of waste per one student monthly. Students at
school can manage this activity in groups - it will be easier for them.
The best way to find the clue of this action is to involve school staff
and ask them to help - if they will give support for the students
during the weight of the waste. If they can weigh trash from the
whole school, it will be possible to count how much trash the school
has per capita (students, teachers, staff) per month.

Useful Tips It is advisable for teachers to create several groups of students at

school that will take part in the activity. That would help to save
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time and involve a great number of students. The report could also
be presented on the local authorities’ or school’s websites or even
in the local newspapers.
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Activity title: Ecological fashion show

Objectives, The purpose of this activity is to make students realise that much

Competencies and | of our garbage can be reused. Hence, they will get a better
Learning Outcome | understanding of the use of different materials, while improving
their empathy on minimising the use of plastics. What is more, they
will realise how easy it is to be an active citizen and make
sustainable choices.

Necessary Any recyclable material that students can use to create clothes or
materials accessories, a school camera or a smartphone to record and
photograph the fashion show.

Location School

Duration About 2 - 3 weeks - the students need to have time to prepare the
clothes from recycled materials and organise a fashion show event
for the school or local community.

Instructions Students prepare a collection of clothes made of recycled materials.
During the show the teacher can use techniques dedicated to the
fashion branch to create a “real fashion show” like moderator who
will describe materials which were used to make the outfit. If your
students have a good sense of humour, you can give them some
advice on how to prepare some comic scenes - it could be a kind of
motivation to think about the “second life” for some of our daily
equipment. Then they prepare a fashion show using the clothes and
record it using a camera or a smartphone. Photo reportage with
short comments can be presented at school space.

Useful Tips The record or photo reportage can be presented during the school
festival in a live version or on a school website.
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Activity title: Green Art

Objectives, During this activity, students will learn to search for creative ways

Competencies and | to reuse or process different types of materials so that they will
Learning Outcome | become useful again. The participants will use their artistic skills to
create a sculpture or another piece of art and give proof to the
receivers (friends, local community etc) that giving “the second life”
to things really works and can be useful in everyday life. The activity
will not only raise people’s awareness about waste management,
but it will also be the source of inspiration for them.

Necessary Students can use any material they want or find more easily with a
materials special focus on plastics. They can also find materials to create
posters about their actions.

Location Students may create their pieces of art at school or at home and
then they should organise the exhibition at school or in their
neighbourhood area for local people.

Duration The duration depends on the time they need for creating the pieces
of art and to organise the exhibition. It would be advisable to create
the poster about the event also from recycled materials.

Instructions The students try to find at home things and materials that are no
longer used by them and their families. They bring them to school
where they create something useful and inspiring. After finishing
the art creation the students should organise the exhibition at
school or in the neighbourhood area. They also should prepare the
poster or post to promote the event among the receivers. If they
choose the poster, it should be prepared from recycled materials.

Useful Tips The teachers should help the students to prepare the exhibition in
their neighbourhood (to choose the place, ask for permission, etc.)
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Activity title: Waste Management News!

Objectives, The main objective is to reach the awareness of the youngest

Competencies and | students and make them open minded and conscious citizens of
Learning Outcome | the Earth. If their knowledge will be wide, their future decisions on
the use of the resources will be accountable. Each article or short
piece of information requires the student to broaden his/her
knowledge about environmental risks. They will use information
prepared by teachers - they will remember more than during the
regular classes and it will be used in their daily situations.

Necessary School website, school social media or electronic school register
materials

Location Internet

Duration One school year - once per month

Instructions Teachers or groups of students can prepare short news about the

environment and some interesting facts about environmental
protection. Send this kind of leaflet to your students and audience
of the school website and social media accounts regular - e.g., once
per month. You can prepare one page (or less) of information - tips
like a newsletter suitable for young students - how they can change
their habits to protect our planet. If you have ready leaflets,
students can print them and prepare short exposition with some
facts - the rule, that campaign works better if we use different
channels like visual board on the front of entrance at school, the
same information in email and the same topic with the same
pictures on school website and on Instagram can bring expective
results.
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Useful Tips After the newsletter you can discuss with your students or invite

them to organise an exhibition of the posters made by the students
related to the topic.
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Secondary Students

Activity title: Give life to the burnt forest!

Objectives, Through the activity, students will experience the importance of
Competencies and | environmental protection and forest conservation and explore the
Learning Outcome | concept of volunteering. In addition to the awareness of
environmental responsibility, students will strongly experience the
power of cooperation, warm their hearts by the joint effort of
classmates and teachers, and enjoy the joy of adventure and giving

back.

Necessary v seedlings and appropriate equipment for planting the seedlings

materials v’ appropriate clothing and shoes

Location A forest area that has been burnt or if there is no burnt area nearby,
then a forest or an area adjacent to a forest where trees could be
planted.

Duration This activity requires a lot of time to plant the seedlings, so it is

recommended to combine it with a day trip.

Instructions Before any action is taken, we should contact and cooperate with
the Forestry Department, which will of course inform us which
seedlings are suitable for the area selected for reforestation. In the
reforestation we should plant the species that are suitable. We
should never reforest with only conifers (pines or fir trees) but
should also plant broad-leaved species such as carob trees, oaks,
etc. The foresters in charge will tell us which species are suitable.

Then, the supply of seedlings will be arranged, which could be done
from the classroom fund either with the help of the PTA or with the
help of the local municipality.

After all the groundwork has been done, the students take

responsibility for the process of planting the seedlings.
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With great care and personal physical effort, students carry out the
reforestation work.

Useful Tips It is a good opportunity for students to explore knowledge about
trees and what an area needs. In addition, it is important to
highlight how to protect forests from a potential fire, with
reference to hazardous waste or dangerous activities such as
burning dry grass in the warm months.
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Activity title: We want clean estuaries!

Objectives, This activity will help students to split into groups and work
Competencies and | together to find ways to do activism all together. It will also give
Learning Outcome | students the opportunity to think and act socially outside the
classroom, fostering empathy and environmental awareness.
Students will also develop moral values and the satisfaction of
being part of problem solving and positive change.

Necessary v disposable gloves
v materials for making posters

v acamera or a smartphone for photos

Location The location of the activity will be at a nearby river and then at the
entrance of the school, where it will be presented to the other
students with a photo exhibition.

Duration The duration can be 4-5 hours or more.

Students will also need time to prepare their posters and print the
photos.

Instructions First, students will be divided into groups in class to discuss the
topic and identify the main causes and impacts of pollution in the
area around the river delta. Students will then propose additional
solutions and actions to improve the situation.

Teachers can help students to organise the creation of posters and
action posters.

They will also organize and supervise the process of cleaning the
river bank and actively participate with the students. They will clean
up the litter and collect the litter in bags to take with them to be
thrown in the nearby bins.
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The students will take photos of the area before the clean-up,
during the action and afterwards to show the difference this
intervention has made and to hold a photo exhibition.

After returning to school, a photo exhibition will be organised and
the conclusions of the action will be presented to the rest of the
school students.

The students will present their posters and show with their photos
the result of their positive intervention in the natural landscape of
the river.

Useful Tips An invitation could be made to the parents' association, so that the
parents and guardians could be informed and attend the photo
exhibition and see the positive results of the cleaning action.

In addition, the local community could be informed by reporting the
action in the local newspaper and on the internet.
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Activity title: Let's debate!

Objectives, This activity will help students develop communication skills and
Competencies and | interact with important people in the community, other citizens
Learning Outcome | and peers. The aim is to raise awareness themselves, but also to
enable them to pass on their environmental awareness to their
elders, so that together they can become promoters of good

practices.
Necessary v" Materials for poster making.
materials v' Materials to prepare a list of interventions that they propose to

the mayor to improve the image of the city in which they live.

Location The debate will take place on a live broadcast on a city radio station,
and it is suggested that it be recorded to create a podcast.

Duration The duration may be one hour or more. Students will also need time
to prepare their questions and posters in advance.

Instructions Before the debate, students should prepare a list of suggestions for
recycling, volunteering, cleaning up parks and pedestrian areas and
anything else they can think of related to environmental or social
problems. Then, teachers will contact City Hall to ask if the Mayor
or another City Hall member would be available for the radio
interview. Then, students should prepare a list of questions for the
interviewer about what his or her contribution would be to the
implementation of their ideas.

The debate will take place on a radio station in the city, as the aim
is to find a way for the opinions and suggestions to be heard by as
wide an audience as possible. Therefore, the responsible teachers
should contact the local radio stations to find out who will accept
them for the show.

It is necessary to advertise the time of the live public debate so that
parents and citizens of the city can tune in. It is very important to
advertise so that as many people as possible can listen to the show.
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The debate could be recorded as a podcast to be shown again at a
later time on other media outlets.

Useful Tips Be creative. If someone from the Town Hall does not accept,
teachers can seek another person from the local community. Also,
radio interviews could be established at specific intervals, such as
one interview per month or bi-monthly.
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Activity title: Ride a bike and join us for a clean atmosphere!

Objectives, During this activity, students will learn and communicate to the
Competencies and | local community the importance of reducing air pollution and at
Learning Outcome | the same time of personal awareness and improving our fitness
through the use of bicycles. Thus, students will realize that cycling
offers a multitude of benefits, such as less pollution for the
environment and adopting a healthier lifestyle. Additionally,
through the action, the students will raise awareness in the local
community and invite other schools in the area to take action.

Necessary Bicycles

v

materials v' Posters with slogans
v' Hats or badges with the slogan of the action
v

Stickers with the poster - symbol of the action, if created.

Location Town Hall of the region

Duration 2 hours

Instructions The students try to invite other students from other schools to
organise the cycling activity.

They set the day for the bike ride and start communicating it to the
local community. They try to invite people from the local
community and the local government.

On the day of the bike ride, students can have posters with requests
such as the creation of a municipal bike lane or the municipality's
offer of electric bicycles at a small fee for each citizen and the
presence of these in central places in the city so that they are easily
accessible.

Useful Tips In this action, it is very important to communicate it and to gather
as many people as possible from the local community.
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Activity title: How to save the Earth at home - tips on Instagram

Objectives, The main objective is to raise awareness among young people and

Competencies and realize that their own action is also very important for the care of

Learning Outcome
the natural environment. Through this activity, students will feel
like active citizens, and the time they spend on the internet and

social media will become more meaningful.

Necessary Laptop or mobile and account on social media (Instagram,
materials Facebook etc.)

Location Internet space

Duration 3-10 months

Instructions Video and Instagram/Facebook posts about everyday activities that

can help to protect the environment. You can prepare scenarios
with information for one month - divide them into related topics
and remember to react if during your activity in social media
something important for your community or country or the world
has happened. You can use one model of the style dedicated to
your channel - it helps to be more recognised. If your information
will be short, interesting, precious, and useful in daily life - you can
become a famous and recognised person with wide ranges.

Useful Tips Regular posts on Instagram and other social media should be short
and interesting. The best solution is if it could be made by
themselves.

SI”?"T]UU g uﬂd Center for Socel ZHR@

7 i Innovation Al ANT

“The European Commission support for the production of this publication does not constitute an endorsement of the contents
which reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of
the information contained therein.” Project No: 2020-1-PL01-KA201-081957



Co-funded by the
Erasmus+ Programme
of the European Union

b

STUDENTS
IN CLIMATE ACTION

Activity title: Less plastic bags - healthier Planet.

Objectives, Reducing the use of plastic bags is the main goal of the world. When

Competencies and | shopping, we even need a dozen plastic bags, because we usually
Learning Outcome | do not have ecological reusable bags for fruits or other small things.

Students can organise an action of collecting old - not used and
unnecessary curtains, which they could transform and sew reusable
pouches.

Competencies: students should be able to organise an action in
local society - leaders can announce on the social media and
websites of the local administration, that they want to collect old,
unnecessary curtains to use them for sewing multi tonne bags. Next
step - they can cooperate with local shops and put some readymade
free bags for the customers. They can organise happenings with
information about the activity, prepare leaflets with detailed
information about the action and about harmfulness of plastic on
the environment. If the multi tonne bags will be free - it could be
motivated for the customers to use it.

Involved students will learn entrepreneurship, will expand
knowledge about the cooperation among different levels of local

society.
Necessary 1. Old curtains.
materials 2. Partner organisations like Seniors™ club or handcraft's club.

3. Local shops, where the multi tonne ready-made bags will be
located for free for the customers.

Location Neighbourhood - village, city district or town - depends on the
possibility. Internet channels will be helpful - announcements on
Facebook or Instagram can find more recipients.

Duration 2 months
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Instructions

If the group of students wants to involve the society in this action,
they should be ready for the great adventure.

1. Announcement for the society about the action: ask people
to bring for free old unnecessary curtains, which they could
reuse for sewing “new” bags. Prepare a poster with detailed
information:

- time - when and what time people can bring old
curtains or other materials.

- Place (address) where it will be collected.

- Explain the reasons - why you ask the society for this
kind of cooperation and what do you want to
achieve.

2. Involve parents or senior's club or handicraft organisation
to organise sewing action - their sewing skills will be very
helpful. They can sew it at home on their own sew machine.
Prepare a tutorial on how to sew multi use bags with
different signs. Don't forget about closing the bag - you can
use ribbon or string.

3. Contact with the local shops and inform them about an idea.
Ask them to join the action. You can organise events with
information about the action. Prepare leaflets with
educational facts about the plastic, which litter our Earth
and number of the years how long it can exist on the planet.

4. Invite a local journalist for an information meeting and
describe your ideas and activities. Introduce your goals.

5. Distribute your readymade bags to the shops and observe
how fast they will disappear!

6. Repeat as many times as you want!

Useful Tips

Before the action, find a group of other teachers or stakeholders
who will help you on each step of this activity. This kind of support
will be helpful.
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Activity title: Petition to the local authorities

Objectives, Young people should make the fact known the local authorities

Competencies and | (local governments or investors) that clean Earth (water, air) is their
Learning Outcome | future. Politicians should know that so many decisions have an
impact on the environment. It is important to make them realise
that every investment has benefits and losses, and those losses
have to be as little as possible. If the situation is extra difficult, they
can ask environmental organisations for the expert’s support.

Participating students will learn that their voice matters, and their
activity can influence local action. Their activism can be a kind of
check on local investors, who will be more cautious before acting.

Necessary Access to information about the activities in the local area,
materials preparatory materials, an interview with local authorities/NGO on
how they protect the Earth. Short reportage you can publish on the
website. If you are able to invite local media - do it.

Location Local society, commune, town, local area.
Duration 1-3 weeks
Instructions Discuss with your students about the environment situation in their

neighbourhood. Show them some examples about the bad impact
of the investment on the environment anywhere in Europe - you
can use some examples from the Internet. Next, ask them if they
know the situation in the close area - if their assessment of the
situation is bad - motivates them to create a petition to the local
authorities to change the decision or change some points of the
investigation. The petition should be delivered personally to the
mayor (or other important person) and discussed during the
meeting face to face. After the meeting publish some reportage on
the Internet from this meeting and follow next steps of the action.
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Useful Tips It is quite important to teach students how to negotiate or discuss
with the authorities. Before the meeting, they can practice this kind
of skill with small groups. They can widen their knowledge about
the negotiation techniques and try to use items during the meeting.
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Activity title: Cartoon box for plastic caps

Objectives, Plastic caps are very valuable materials for companies producing

Competencies and | plastic packaging. Everybody can (and should) collect caps which
Learning Outcome | were made from valuable kinds of plastic and reuse items as
secondary raw material. Such action gets young people and adults
used to reducing the pollution of the planet with garbage, which
decomposes for several hundred years.

Necessary At home: cartoon box for caps located in kitchen - easily accessible
materials place

At school: each school can put a big box close to the main entrance
- visible for everybody.

Location Home, school, shop, open space - depends on creativity.
Duration All year
Instructions Always, when you finish to drink milk, juice or any other drink -

collect the plastic caps and put it in the cartoon box specially
dedicated to this kind of waste. When your carton box at home is
full - you can bring your “collection” to school or to the shop and
put itin the “plastic section”. When at school box is full - the school
will contact the company (you can find them on the Internet) and
ask them to take your collected caps. Sometimes they will want to
pay small money for this kind of plastic.

Useful Tips To support students in systematic activities, you can prepare
posters with information about the harmfulness of plastic and place
them in visible places at school.

Students will be motivated much more if you will organise a
competition for the families - who will collect the biggest number
of plastic caps.
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